
ESSEX VIRTUAL SCHOOL 

“Education is the most powerful weapon which you can use to 
change the world.”

Nelson Mandela

Our mission is to place our children and young people at the very heart of everything 

we do.   Championing their interests, celebrating their successes, and constantly striving 

to ensure that all those working around them share the highest aspirations for their 

achievements.  We want our children and young people to feel happy, safe, and secure 

in settings where they receive an outstanding educational experience that enables them 

to grow into confident, resilient citizens

Using Early Intervention Strategies to 
Support Behaviour and Prevent the 
Suspension or Exclusions of Children in 
Care

• What is the impact of suspension and 
exclusion on children in care?

• A Behaviour and relationship policy 
that meets the specific educational 
needs of CiC/CIN/CP/PLAC.

• Training a dedicated Inclusion Team to 
support schools, carers and social 
workers to avoid exclusions

• Using data to benchmark levels of 
exclusion and monitor the impact of 
early intervention strategies



What is the Virtual School?

Virtual Schools for children exist throughout the country to improve the educational 

outcomes of children and young people:

• In the care of the Local Authority.
• Previously in the care of a local authority.
• Who have, or have had, a social worker.

A ‘Virtual School’ is a way of:

• Bringing together the educational information about children and young people who are 
cared for by the local authority as if they were a single school – no matter where in the 
country they may be placed.

• Providing advice and guidance to schools and parents/carers of children previously 
looked after by any authority.

• Providing a strategic lead for improving educational outcomes for children with a social 
worker.



What is the impact of suspension and exclusion on children in care?



It can be easy to think or label a student as lazy or disrespectful, which is why it is important to 

understand that trauma effects the brain. Many students who experience trauma may behave 

differently and struggle with school. By knowing how trauma effects students, you can implement 

strategies in your classroom to help and guide them to be successful in school.



‘education is an important protective factor’, where children can 

access support, be visible to professionals and realise their 

potential. When children are not in school, they miss the 

protection and opportunities it can provide, and become more 

vulnerable to harm. 

To consider:
• New Statutory Guidance
• Early collaboration with the Virtual School to seek 

alternatives
• Personal Education Plans and PP+
• Behaviour and Relationship policies & role of the 

Designated Teacher



A Behaviour and relationship policy that meets the 
specific educational needs of CiC/CIN/CP/PLAC.

There is a growing body of research on the impact childhood adversity has on long-term mental and physical health. To ensure 
every child develops positive mental health and resilience, our aim is to:

• support children to make sense of their experience(s)

• find ways to manage their emotions and feelings

• create an environment of safety, connection and compassion at all times

• build a school/Trust network of strong, positive, supportive relationships through training

• ensure children maintain the capacity to learn, despite difficult events that may occur

• An Aspire academy behaviour and relationship policy should reflect a trauma-informed approach and rewards and sanctions are 
both developmentally and trauma-informed.

• We do not operate a ‘one size fits all’ approach to distressed behaviour. We have high expectations of behaviour for all, however 
rigorous support is offered to those having difficulty meeting those expectations.



https://www.boingboing.org.uk/re
silience/resilient-therapy-
resilience-framework/

https://www.boingboing.org.uk/resilience/resilient-therapy-resilience-framework/




Support for this approach comes from the DfE advice on “Mental Health and 
Behaviour in Schools” (2016) which states:

“In order to help their pupils succeed, schools have a role to play in supporting them 
to be resilient and mentally healthy.”

• Strategic commitment
• Partnerships
• Policy and practice linked
• Ethos & Values





To consider:

• Role of the Designated Teacher for LA/PLAC
• Staff Training – Attachment and Trauma Aware 

Practice
• Partnership with Virtual School
• Policy, practice and process across the school and 

MAT
• The Personal Education Plan



How do the Inclusion Team collect information about quality of provision and work 
strategically to shape the quality of that provision?

• Guidance to social workers and carers regarding admissions.
• They monitor the number of children in RI schools and Inadequate schools.  
• Where a child has an Education Health Care Plan (EHCP) the SEND department in the 

Authority where the child resides are responsible for conducting a search and naming 

an appropriate school (that meets need) on the Plan.  

• Provide advice and guidance to schools regarding attendance, exclusion (PEX), 

suspension (SUS), part time timetables (PTT), and Alternative Provision (AP).  

• Monitor this through Welfare Call and challenge schools to ensure they comply with 

statutory guidance.  They ensure a VS Advisor is consulted if there are concerns with 

PTT or AP provision.

• Work with FE Colleges to commission provision for Y11 Separated Migrant Children 

(SMC) and monitor courses to ensure safeguarding requirements are adhered to.



How do the Inclusion Team collect information about children’s individual educational 
needs and work operationally to ensure school’s plan to meet those needs and evaluate 
the impact of those plans on children’s outcomes?

• Monitor the collection of attendance data by Welfare Call and responds to SUS and 

PEX immediately. 

• Where attendance is poor an Inclusion Officer will work with a school to ensure 

strategies for improving attendance are included in the child’s PEP.  

• The use of PPT and AP are closely monitored, and schools are required to consult with 

an Inclusion Officer when this is part of the PEP to ensure provision meets the needs 

of the child.

• The inclusion Team monitors and are responsible for provision of CiC who are 

deemed to be Children Missing Education (CME).  



VIRTUAL SCHOOL

Using data to benchmark levels of exclusion and monitor the impact 
of early intervention strategies



MAT Pilot
VIRTUAL SCHOOL



Cambridgeshire Virtual School Memorandum of Understanding

Collaborative Intent:
The aim is to use the strategic value of the MAT to influence change which 
impacts on outcomes for care experienced children.  In consultation with the 
MAT Lead and informed by: 
• the MAT priorities 
• the children in care key performance indicators*
• the care experienced children IGP 
• development priorities and key actions for the year will be agreed, with 

termly review points.

*KPI = Attendance, AP, exclusions, attainment and progress data, PEP and PPP data



Memorandum of Understanding
Transactional Ideals:

Party 1: Essex Virtual School will have intent to provide: 
• An Advisory Teacher to link with the MAT Lead and Designated Teachers (DTs) within the 

MAT
• Access to Welfare Call
• Key performance indicator data for all Essex Children in Care and Essex Children in Care 

within the MAT (termly)
• All relevant documentation prior to the meeting
• Contribution to the annual meeting to agree priorities and next steps
• Contribution to termly reviews with the MAT Lead
• Bespoke support e.g. training, support from the wider Virtual School Team as agreed in the 

plan
• Support for MAT projects where the focus is explicitly relevant to care experienced 

children, this may include support with external grant funded bids and / or bids directly to 
the Virtual School for pupil premium plus funding



Memorandum of Understanding
Transactional Ideals:

Party 2: The MAT will have intent to provide: 
• A strategic lead for the MAT to link with the Virtual School and DTs across the MAT 
• All relevant paperwork completed prior to meetings.  This will include:  

o Current data (contextual and KPI data) held by the MAT (for the purpose of 
benchmarking against all Essex Children in Care, Cambridgeshire Children in Care 
within the MAT and all children within the MAT)

o Completing / updating the Care Experienced Children IGP / DT Checklist
• Contribution to the annual meeting to agree priorities and next steps
• Contribution to termly reviews with the Virtual School Education Adviser
• Commitment to working across the MAT to support the progress towards the agreed 

annual plan



The Meeting
• Agreed and signed the MOU
• Considered data through MAT on a page
• Identified priorities and next steps through the use of the IGP

MAT on a Page

Cambridgeshire Virtual School



Cambridgeshire Virtual School MAT on a Page



Cambridgeshire Virtual School

MAT on a Page



MAT on a Page



Cambridgeshire Virtual School Indicators of Good Practice



Cambridgeshire Virtual School

PEP Development:
2.3 Termly desirable outcomes take account of the next steps for the child or young person, for CiC these are detailed within 
the PEP with clear scaffolding and support to enable progress.  Progress against these is rigorously monitored between PEPs 
with support adapted as required to maximise progress
DTs across the MAT to have training on specific aspects of the PEP.  MAT lead to have follow conversation with VS, followed 
by tailored follow up with specific DTS.

Staff Awareness of Trauma Informed Approaches:
1b.3 School staff have up to date training provided by the DT, supported by other agencies on the specific needs of CEC 
MAT wide training for all staff – VS to facilitate session with DTS, DTS to then cascade training to all staff

Attendance Monitoring and Tracking:

3.2 Attendance is monitored for individuals and the cohort of CiC, CPiC children with a social worker or have 
had a social worker.  Any patterns are identified, the voice of the child heard, and relevant action taken
Establish systems for monitoring attendance of CiC as a group across the MAT, leading to action / intervention as appropriate

The Role of the Governor / Trustee:
1a.1 The Governing Body has a named Governor for children who have or have had a social worker who has undertaken 
training to improve their understanding of the barriers and uses that understanding to advocate for this cohort
Use IGP to establish how the role of the governor / trustee is currently working across the trust.  Named governors to access
VS four part virtual training.  MAT lead to form a working group to look at next steps for practice.

Examples of Development Priorities



Next Steps…

Reading:

Bomber, Louise Michelle. 2007. Inside I’m Hurting. Worth Publishing
Bomber, Louise Michelle. 2020. Know me to teach me. Worth Publishing
Brooks, R. 2020. The Trauma and Attachment Aware Classroom. JKP
Carroll. C & Cameron. C. 2017. Taking Action for Looked After Children in School. UCL
Geddes. H. 2006. Attachment in the Classroom. Worth Publishing
Jackson. S (Ed). 2013. Pathways through education fort young people in care – Ideas from research and practice. 
BAAF
Perry. A. (Ed). 2009. Teenagers and Attachment – Helping Adolescents Engage with Life and Learning. Worth 
Publishing

https://whatworks-csc.org.uk/ What Works well is an evidence based resource.

https://whatworks-csc.org.uk/

