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Impact of trauma and
disadvantage
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KS2 2019 Results — Looked after and Children in Need
GAP

Percentage reaching the expected standard at key stage 2 RANGE
(CIN)
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment data/file/884758/CLA Outcomes Main Text 2019.pdf
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KS4 Results 2018-2021- Looked after and Children in Need

Average attainment 8 score by social care group, England 2018/19 to 2020/21
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CIN - children in need.
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. rer CINO - children in need, excluding children on a child protection plan and children

looked after. This includes children on child in need plans as well as other types of
. plan or arrangements.

CPPO - children on a child protection plan, excluding children looked after.

CLA - children looked after (excludes children who are in respite care in their most
- recent episode during the reporting year).
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https://explore-education-statistics.service.gov.uk/find-statistics/outcomes-for-children-in-need-including-children-looked-after-by-local-authorities-in-england#dataBlock-62fbe3dd-b203-4892-a895-
56calf92bfdl-tables
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CLA less than 12 months at 31 March
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Systemic Development in the Public Sector




United Nations Convention on the Rights of the Child

“Children who have been neglected, abused
or exploited should receive special help to
physically and psychologically

recover and reintegrate into society.
Particular attention should be paid to

restoring the health, self-respect and dignity
of the child.”
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Graduated * Attachment and Trauma
Approach responsive school is..




Attachment and Trauma responsive school is..

Text taken from PAC-UK — Adoption Friendly School Charter

KNOWLEDGE AND UPDATES
ONGOING SUPPORT FOR
STAFF

WORKING WITH THE FAMILY
WORKING WITH THE
COMMUNITY



1. Principles (Knowledge)

2. Policies and Procedures
3. Provision and Practice
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Principles (Knowledge)

Here is a list of some of the knowledge that staff working with children
need to have to gain a broad understanding of trauma and attachment:

* Attachment theory

 Trauma - acute and complex

e Adverse childhood experiences (ACEs) and toxic stress
 Stages of brain development and the impact of trauma on this
* Understanding people’s zones / windows of tolerance
Fight flight freeze fawn responses

* Sensory processing and the impact on behaviour

* Executive functioning

* How to engage pupils using PACE approach
 Self-care and blocked care in the classroom

* Staff self-regulation
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@R Chidren & Young People’s Figure 1. Life experiences<%f in a class of 30 pupils (Image provided by the Centre

ou eop!
’HMG ernment g vertleatn Coa e for Mental Health).
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onlos T e v PRI
people’s mental health and wellbeing
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf

DEATH

Adoption of
Health-risk Behaviors

Social, Emotional, and
Cognitive Impairment

Disrupted Neurodevelopment

Adverse Childhood Experiences

CONCEPTION Mechanisms by Which Adverse Childhood Experiences
Influence Health and Well-being Throughout the Lifespan



Impact in
the

classroom

* Among patients with an ACE score of O, just
3% display learning/ behaviour problems.

* Among patients with a score of > 4, the
figure is 51%.*

*Burke, J., Hellman, J., Scott, B., Weems, C. &
Carrion, V. The impact of adverse childhood
experiences on an urban paediatric
population. Child Abuse & Neglect,
2011:35(6): 408-413



What can trauma look like?

The seven pieces of the Developmental Trauma puzzle are:

Self Concept
& Identity

Development

Behavioural
Regulation

Emaotional
Regulation

Attachment

Development

Dissociation

Cognition

http://beaconhouse.org.uk/wp-content/uploads/Developmental-Trauma-Close-Up.pdf
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The seven pieces of the Developmental Trauma puzzle are:

Attachment Emaotional Behavioural
Development Regulation Regulation Cognition

Self Concept
& Identity

Development



How many senses do
we have?
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ATTACHMENT
DEVELOPMENT




Disturbed Attachment Cycle

/ Baby rests ~

Baby plays with self Baby experiences
or becomes apathetic discomfort or a need

Baby gives up, trust does not \

develop and RAGE or ugl?:ﬁ/yptsstsrsyti?{g
APATHY develops instead 1

t

Mother responds with Mother does not responds

anger or resentment to baby’s cry or else
or does not respond responds inconsistently

\ Baby protests /

even louder

Securely Attached Cycle

Baby rests

> o ~

Baby plays and !Baby experiences
interacts with mother discomfort or a need

1 |

Baby calms ugsgﬁ’ypg;’ls;?
trust develops g

B r
Mother responds

picks baby up, makes eye contact,
talks to and soothes baby



To build a secure
attachment adults
needs to be:

v Available
v’ Attuned
v' Responsive

KEY QUESTION: How do staff build

strong relationships with the children?

Universal — _- Targeted
v .
\




THE BRAIN




Impact of early trauma on brain architecture

Brain Area
Cortical Brain

Developmental Trauma
Self Esteem
Dissociation
Cognitive Problems

Brain Area
Limbic Brain

Developmental Trauma
Attachment
Emotional Regulation

Behavioural Regulation

Brain Area
Brainstem (Primitive Brain)

Developmental Trauma
Somatic/Sensory



STRESS FILLED SCHOOLS
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Understand me....
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How do you . .
. Wh h I? .
Time /Place feel? (1-10) / Comments BBULOILE: Actions to change
RAG

School Gate

Coming into class

Cloakroom at Too many people — . Talk to class teacher to
9 Go in on my own
break scared arrange.
unsafe
safe 4|5 7
1]2]3]4[5]6]7]|8]9]10|
comfortable

uncomfortable



Relationships




Behaviour




Improving Behavior in Schools

IMPROVING BEHAVIOUR
IN SCHOOLS

Guidance Report

ﬁs

£\ 1 KN

A Education

Endowment
Foundation

1

Know and understand
your pupils and their
influences

= Pupil behaviour has multiple
influences, some of which taachers
can manage directly

Understanding a pupil’s context
will inform effective responses to
misbehaviour

= BEwery pupil should have a
supportive relationship with a
member of school staff

https://educationendowmentfoundation.org.uk/public/files/Publication

2

Teach learning behaviours
alongside managing
misbehaviour

= Teaching learning behaviours
will raduce the need to manage
misbehaviour

Teachers can provide the
conditions for lsarning behaviours
10 devslop by ensuring pupils can
access the curriculum, engage with
lesson content and participate in
their lsarning

Teachers should encourags pupils
10 be self-reflactive of their own
behaviours

3

Use classroom management
strategies to support good
classroom behaviour

= Effective classroom management
can reduce challenging behaviour,
pupil disengagement, bullying and
aggression

Improving classroom managemsnt
usually involves intensive training
with teachers reflecting on their
classroom management, trying a
new approach and reviewing thair
progress over time

= Reward systems based on pupils
gaining rewards can be sffective
when part of a broadsr classroom
management strategy

4

Use simple approaches as
part of your reqular routine

= Some strategies that don't
require complex pedagogical
changes have bsen shown to be
promising

Breakfast clubs, use of specific
behaviour-related praise and
working with parents can all
support good bshaviour

School lsaders should ensurs the
school behaviour palicy is clear
and consistently applied

s/Behaviour/EEF Improving behaviour in schools Report.pdf

o

Use targeted approaches to
meet the needs of individuals
in your school

= Universal behaviour systams are
unlikely t© meet the neads of all
your students

For pupils with more challenging
behaviour, the approach should be
adapted to individual needs

= Teachers should be trained in
specific strategies if supporting
pupils with high behaviour needs



https://educationendowmentfoundation.org.uk/public/files/Publications/Behaviour/EEF_Improving_behaviour_in_schools_Report.pdf

IMPROVING BEHAVIOUR 1
IN SCHOOLS

Guidance Report

Know and understand
your pupils and their
influences

*  Pupil behaviour has muluple
influences, some of which teachers

can manage diractly

* Understanding a pupil’s context
will iInform efective responsss 1o
A frome misbehaviour

*  BEvery pupil should have a
supportive relationship with a
memiber of school staff



“Thinking of a child as behaving badly disposes
you to think of punishment. Thinking of a child as
struggling to handle something difficult
encourages you to help them through their
distress.”

Colebourne Primary School
Behaviour Policy



http://beaconhouse.org.uk/wp-content/uploads/Hidden-Needs.pdf



Teach regulatlon and body recognition skills

* Play-Doh Creations

* Zones of regulation / Engine

* Draw “My Feelings” (index card / post it)

~The ZONES of Regulation®

BLUE ZONE

Sad
Sick
Tired
Bored
Moving Slowly

GREEN ZONE

Happy
Calm

Feeling Okay
Focused
Ready to Learn

YELLOW ZONE

Frustrated
Worried
Silly/Wiggly
Excited
Loss of Some Control

RED ZONE

Mad/Angry
Mean
Terrified
Yelling/Hitting
Out of Control




COLEBOURNE PRIMARY
SCHOOL

BELLY BREATHING

» Place you right hand on
our tumm

Hlease you eft hand on your-
chest

* Deep breath in I.OP 4

» Breath out for

+ Repeat k times and then
Perax and notice your usual
in and out breo.thmg

This si.m.ple
technlq'ue
helps us feel’
our breathin
and notice
how this feels

Emotional regulation tools — taught
techniques

FINGER BREATHING

Spread one hand out in front of you like
a starfish. Place the fcme inger EM’\e
other hand at the base of your thumb.

. Slowlg run your f'mger up your thumb

as you breathe in.

« Pause fcm a moment at the top cf your

thumb:

» Then slowly run your finger down the

otl'terv side of your' thumb as you breathe
out.

* Pause again at the bottom of your
thumb.

* Repeat this for all fingers before shaking
your hands out.

This simple
technique can help
our 5033 and mind

calm in tricky
situations. Being
calmer helps our
brain to make
better decisions.

Which of these 5 things

could you do to su.ppcr"t

TIP: The pause is as
and out is done slowly. i

important as the
breath in and out!

Colebourne Prima

Colebourne Primary School S
Mental health and welzzt‘n_q strategy

chool Colebourne Primary School
Mental health and wellbeing strateqy 'Bm

Mental health and wellbeing strategy



Emotional regulation tools — taught

techniques

SENSES COUNTDOWN

TCLI%E. a I.O'O'l?. G.I""U'U.I"Ld. HO'LI. G.I"Ld. name:

r\ .
’)@ can hehofrggs o

Q% can chwgs ch.
d_‘\ Twortthgs you

can smel
&Q AP AT S

This techn.l.que. is useful to help us when you are
inan u.nfu.m.l.ll.u.r' p-lu.ce. or situation

TIP: take your time and focus on the senses
you have

Pl"'llILﬂ

Colebourne
Mental health and w{}an_q strateqy

ALPHABET GAME

The alphabet game is
Whem ou tr*g to name
th ings %Lnn.l.n. with

lettervs of the alphabet.

E.q.
ﬁun S I can SQQA

Ln.rung with
-A% of food, animals

Tth is a great ) >\I
co. ming strategg \ c

W' en O'LL are V'EI"'B
O.l'\.XLOU.SOT" ou

amnt t vl.n.k_trn LD
very clear a e
Sl "’
rou e
alpho.bet / “'b(
\
A<
TIP: Say these in you E S

head or if you can
say themfm\{t loud. )

N 91‘0& ..;\‘

Colebourne P
Mental health and wclmi.ny strategy

ANGER TOOLBOX iS5

We can learn some tools to help
us when we are angry.

B ) iessemien
) vore
S

S 52/ onhna —frmbutain
SR
MAEELI
) Factserouone
O

TIP: You need to practise these.
S(llj them! Draw them! Act them outl Re peutl

Pl"'llILG

Colebourne
Mental health and w!j'amg strateqy



ANGER TOOLBOX &2, ANGER TOOLBOX 452

We can learn some tools to Tools to he[p me when I am
help us when we are angry. angry.

o
e
3

~
e
T
g

TIP: You need to practise these. TIP: You need to practise these.
Sag them! Draw them! Act them out! Repeat! Sag them! Draw them! Kct them out! Repeo.t!

SIOIOIOI®.

Colebourne Primary School Colebourne Primary School

Mental health and wellbein_q strategy Mental health and wellbeing strategy



Whole School Approach

P.A.C.E



What is PA.C.E?
Playfulness

* Acceptance

? Curiosity
¥ Empathy

P.A.C.E
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