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PASSION PURPOSE PERSISTENCE
THE ACCRETION OF EVIDENCE
INFORMED SCHOOL IMPROVEMENT



OFSTED 2021

* LEADERS AND GOVERNORS ARE KNOWLEDGEABLE ABOUT
THE CURRICULUM AND THE BEST WAYS TO TEACH IT.
TEACHERS USE ASSESSMENT WELL TO CHECK WHAT
PUPILS ALREADY REMEMBER BEFORE TEACHING NEW
CONTENT.



REACH HARDER APPROACH

AN ACTIVE COMMITMENT TO DEVELOPING EVIDENCE-INFORMED
PEDAGOGY DRIVEN BY MORAL PURPOSE IS THE ONLY WAY TO
COUNTERACT SOCIAL INJUSTICE [IN EDUCATIONY

COMMUNICATING AND DEMONSTRATING PURPOSE
SECURES STAFF BUY-IN



PURPOSE-YOU MAKE THE DIFFERENCE

 WHILE MANY PERSONAL, FAMILY, AND CULTURAL
FACTORS CONTRIBUTE TO PUPILS" OUTCOMES, A
LARGE BODY OF RESEARCH INDICATES THAT WHAT
TEACHERS DO, KNOW AND BELIEVE MATTERS I\/IORE o
THE ACHIEVEI\/IENT OF STUDENTS THAN S
LSE WE CAN INFLUENCE o

e —— =
—r




CURRENTLY

HEADTEACHER OF AN OUTSTANDING SCHOOL (UNDER THE NEW FRAMEWORK SEPT 27 2021)
THAT WAS IN SPECIAL MEASURES

FELLOW OF THE CCT

LEWISHAM CCT RESEARCH NETWORK LEAD FOR LEWISHAM ( FOURTH YEAR)
EVIDENCE LEAD IN EDUCATION (EEF) AND LLE

RATHFERN LEADS THE HUMANITIES HUB

MA IN EFFECTIVE LEARNING, IOE/UCL — METACOGNITIVE CLASS COMMUNITY
ONGOING DOCTORATE, IOE/UCL — PEDAGOGIES THAT DISRUPT TRAJECTORIES
CO-LEAD THE MARG PROJECT WITH DR SHIRLEY LARKIN AND DR JAMES MANNION

STEERING GROUP LEAD ACROSS LEWISHAM SCHOOLS AND COLLEGES FOR EMBEDDING RACE
EQUALITY



PRIOR KNOWLEDGE

* “THE MOST IMPORTANT SINGLE FACTOR INFLUENCING LEARNING IS WHAT THE LEARNER
ALREADY KNOWS” AUSUBEL (1968)

THE TEACHING OF FOUNDATIONAL KNOWLEDGE, INCLUDING COMMITTING SOME KEY FACTS
TO LONG TERM MEMORY, IS LIKELY TO HELP PUPILS LEARN MORE COMPLEX IDEAS(NPQH,DFE
2020)
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Figure 2: The five key strategies of formative assessment (Wiliam, 2018)

Where the learneris going ~ Where the learner isright now How to get there

Teacher 2. Elictting evidence of learming. orward
1, Clarifying, sharing and
understanding learming intentions
Peer and success criteria, 4, Activating leamers as instructional resources for one another.

Learner 0. Activating leamers as owners of their own leaming.

3. Providing feedoack that moves



QUALITY OF EDUCATION

YOU SAID THAT THE CURRICULUM IS COMPLIANT WITH THE NATIONAL CURRICULUM. WHAT PROCESS HAVE
YOU UNDERTAKEN FIRST TO EXPLORE WHAT YOU ARE PUTTING IN PLACE AND SECOND WHEN YOU ARE
PUTTING THE CURRICULUM IN PLACE TO ENSURE IT IS COMPLIANT WITH THE NATIONAL CURRICULUM?

SUBJECT LEADS

AUDITING OF EVERY SUBJECT AGAINST NATIONAL CURRICULUM

TOPICS ACROSS SUBJECTS ARE CAREFULLY CHOSEN ON A THEMATIC AND REGIONAL BASIS IN ORDER TO
PROGRESSIVELY DEEPEN UNDERSTANDING, MOVING FROM THE FAMILIAR AND CONCRETE TO THE UNFAMILIAR
AND ABSTRACT.

PROGRESSION DOCUMENTS FOR EACH SUBJECT
KNOWLEDGE ORGANISERS LINK TO PRIOR LEARNING (CONNECT TO STICK)
TALKING WITH CHILDREN ABOUT THEIR LEARNING IN E.G GEOGRAPHY ACROSS THE SCHOOL



ELEMENTS OF GREAT TEACHING

WHAT IS WORTH LEARNING FOR TEACHERS?

O1 UNDERSTANDING THE CONTENT 03 MAXIMISING OPPORTUNITY TO LEARN
1.1 DEEP AND FLUENT CONTENT KNOWLEDGE 3.1 MANAGING TIME AND RESOURCES TO MAXIMISE PRODUCTIVITY
1.2 CURRICULUM KNOWLEDGE: SEQUENCING 3.2  CLEAR AND CONSISTENT RULES, EXPECTATIONS, CONSEQUENCES
1.3 KNOWLEDGE OF TASKS, ASSESSMENTS, MULTIPLE 3.3 PREVENTING & RESPONDING TO DISRUPTION, SHOWING AWARENESS
EXPLANATIONS
1.4 KNOWLEDGE OF STUDENT THINKING:
MISCONCEFTIONS NN DR GIN(NE
4.1 STRUCTURING: MATCHING TASKS, SCAFFOLDING, SIGNALLING
OBJECTIVES
02 CREATING A SUPPORTIVE ENVIRONMENT 4.2 EXPLAINING: PRESENTING & CONNECTING IDEAS, MODELLING
2.1 RELATIONSHIPS WITH STUDENTS, CULTURAL EXAMPLES
SENSITIVITY 4.3 QUESTIONING: PROMOTING HARD THINKING, ASSESSING
2.2 STUDENT-STUDENT RELATIONSHIPS & CLIMATE 4.4 INTERACTING: GIVING, RECEIVING AND RESPONDING TO FEEDBACK
2.3 PROMOTING LEARNER MOTIVATION 4.5 EMBEDDING: PRACTISING, REINFORCING & SPACING LEARNING
2.4

HIGH EXPECTATIONS, CHALLENGE AND TRUST 4.6 ACTIVATING: BUILDING INDEPENDENCE, SUPPORTING METACOGNITION

© Evidence Based Education 2020



UNDERSTANDING THE CONTENT

* GREAT TEACHERS UNDERSTAND THE CONTENT THEY ARE TEACHING AND HOW IT IS LEARNT
THIS MEANS TEACHERS SHOULD HAVE DEEP AND FLUENT KNOWLEDGE AND FLEXIBLE
UNDERSTANDING OF THE CONTENT THEY ARE TEACHING AND HOW IT IS LEARNT, INCLUDING
ITS INHERENT DEPENDENCIES. THEY SHOULD HAVE AN EXPLICIT REPERTOIRE OF WELL-CRAFTED
EXPLANATIONS, EXAMPLES AND TASKS FOR EACH TOPIC THEY TEACH.
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* LEADERS AND GOVERNORS ARE KNOWLEDGEABLE ABOUT
THE CURRICULUM AND THE BEST WAYS TO TEACH IT.
TEACHERS USE ASSESSMENT WELL TO CHECK WHAT PUPILS
ALREADY REMEMBER BEFORE TEACHING NEW CONTENT.




Ofsted

raising standards
improving lives

Education inspection framework

Overview of research

This paper presents the research evidence underpinning the education inspection
framework. The review draws on a range of sources, including both our own
research programme and a review of existing evidence bases. The review is
structured to provide the evidence base that underlies each of the four key
judgements for the proposed new framework: quality of education, personal
development, behaviour and attitudes, and leadership and management.



LEADING THE RATHFERN TEAM
EXAMINING THE UNDERPINNING RESEARCH FOR THE
OFSTED FRAMEWORK
ALIGN THE SIP

R ROSENTHAL AND L JACOBSON, ‘PYGMALION IN THE CLASSROOM. TEACHER EXPECTATIONS AND PUPILS’
INTELLECTUAL GROWTH’, HOLT, RINEHART AND WINSTON, 1968.

M.YOUNG POWERFUL KNOWLEDGE
B HART AND T R RISLEY VOCABULARY GAP
J.BARNES AND SCOFFHAM THE HUMANITIES IN ENGLISH PRIMARY SCHOOLS

| SIRAJ-BLATCHFORD, K SYLVA, S MUTTOCK, R GILDEN AND D BELL, ‘RESEARCHING EFFECTIVE PEDAGOGY IN
THE EARLY YEARS’, DEPARTMENT FOR EDUCATION AND SKILLS, 2002.

D WILLINGHAM, ‘WHEN AND HOW NEUROSCIENCE APPLIES TO EDUCATION’, IN ‘PHI DELTA KAPPAN’, 2008,
PAGES 421-423.

P A KIRSCHNER, ‘COGNITIVE LOAD THEORY:



EDUCATION ENDOWMENT FOUNDATION, ‘METACOGNITION AND SELF-REGULATED LEARNING
GUIDANCE REPORT’, (NOT IN THE ORIGINAL IN THE UPDATED)

D WILLIAM, ‘WHAT IS ASSESSMENT FOR LEARNING?’, IN ‘STUDIES IN EDUCATIONAL
EVALUATION’, VOLUME 37, 2011, PAGES 3-14.

J HATTIE, ‘VISIBLE LEARNING: EVIDENCE SHOWS THAT THE GREATEST EFFECTS ON STUDENT
LEARNING COME WHEN NOT ONLY THE STUDENTS BECOME THEIR OWN TEACHERS
(THROUGH SELF- MONITORING, AND SELF-ASSESSMENT), BUT THE TEACHERS BECOME
LEARNERS OF THEIR OWN TEACHING

D T WILLINGHAM, ‘THE MYTH OF LEARNING STYLES’,

WE CONTINUE TO WEAVE ELEMENTS OF THIS WORK INTO THE CPD AND SIP
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2020)



UNDERSTANDING THE CONTENT

* GREAT TEACHERS UNDERSTAND THE CONTENT THEY ARE TEACHING AND HOW IT IS LEARNT
.THIS MEANS TEACHERS SHOULD HAVE DEEP AND FLUENT KNOWLEDGE AND FLEXIBLE
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THREE TYPES OF ESSENTIAL KNOWLEDGE

CONTENT KNOWLEDGE TEACHERS’ KNOWLEDGE OF THE SUBJECT THEY ARE TEACHING
PEDAGOGICAL KNOWLEDGE TEACHERS’ KNOWLEDGE OF EFFECTIVE TEACHING METHODS

PEDAGOGICAL CONTENT KNOWLEDGE TEACHERS’ KNOWLEDGE OF HOW TO TEACH THE
PARTICULAR SUBJECT OR TOPIC.

DRIVING MORAL PURPOSE THROUGH POWERFUL KNOWLEDGE AND KNOWLEDGE OF THE
POWERFUL BECAUSE WE BELIEVE POWERFUL KNOWLEDGE IS THE ENTITLEMENT OF ALL PUPILS



A KNOWLEDGE-DRIVEN SCHOOL
CAROLYN ROBERTS HEADTEACHER

« TO THE STAFF

* WE ARE THE PEOPLE WHO OFFER POWERFUL AND SHARED KNOWLEDGE TO THE NATION’S
CHILDREN. THAT KNOWLEDGE COMES FROM CENTURIES OF LEARNING, AND FROM THE RESEARCH
OF UNIVERSITIES AND SUBJECT ASSOCIATIONS. IT IS POWERFUL BECAUSE IT ENABLES CHILDREN TO
INTERPRET AND CONTROL THE WORLD: IT IS SHARED BECAUSE ALL OUR CHILDREN SHOULD BE
EXPOSED TO IT. IT IS FAIR AND JUST THAT THIS SHOULD BE SO. IT IS UNFAIR AND UNJUST WHEN
CHILDREN ARE OFFERED POOR QUALITY KNOWLEDGE WHICH FAILS TO LIFT THEM OUT OF THEIR
EXPERIENCE.



OFSTED 2021

* PUPILS ENJOY AND ACHIEVE HIGHLY IN ALL AREAS OF THE CURRICULUM.
PUPILS REMEMBER WHAT THEY WERE TAUGHT IN THE PAST. THIS IS
BECAUSE TEACHERS AND SUPPORT STAFF KNOW HOW TO HELP PUPILS
REMEMBER MORE OF THE THINGS THEY LEARNED. FOR EXAMPLE, IN
HISTORY, PUPILS IN YEAR 4 USED A TIMELINE TO HELP THEM REMEMBER
WHEN EVENTS TOOK PLACE IN THE PAST. THESE EVENTS OCCURRED
OVER TIME FROM THE ANCIENT CIVILIZATIONS UNTIL THE MODERN

TIMES.



Helping pupils remember

ENVIRONMENT

FORGOTTEN

(Sherrington, 2019)
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AT RATHFERN WE AGREE
ALL GOOD LEARNING & TEACHING ...

TAKES YOU FROM WHERE YOU ARE AT

IS CLEAR WHAT SUCCESS LOOKS LIKE

CREATES CHALLENGING EXPECTATIONS

ASSESSES AND FEEDS BACK ON THE GAP

REQUIRES EXPOSITION, MODELLING, SCAFFOLDING AND GUIDANCE FROM AN EXPERT
ALLOWS YOU TO TRY IT OUT, WITH PROGRESSIVELY LESS STRUCTURE

REQUIRES A COACHING & MENTORING ROLE, FROM AN EXPERT

ALLOWS TIME TO PRACTISE AND EMBED

BENEFITS FROM PEER SUPPORT

REQUIRES TRUST: ‘OK TO FAIL



BRIDGING THE KNOWING DOING GAP
TEACHER REFLEXIVITY

HOW CAN WE TURN OUR KNOWLEDGE ABOUT EFFECTIVE TEACHING AND LEARNING IN
THE CLASSROOM SECURING OUTSTANDING

teacher
teachers
and
& schools
teachers

Argyris, C., & Schon, D. (1978) Organizational learning: A theory of action
perspective, Reading, Mass: Addison Wesley.
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rCOGNITI\IE LOAD THEORY: KEY TERNMS

by @inner_drive | www.innerdrive.co.uk

Cognitive Load

Too much information can lead to cognitive overioad,
which hinders how much can be transferred from
working memory to long-term memory.

9 A person can only process so much information at once.

Working Memory

This is where we hold and process
new information. It has a small
capaaty. If information is not
transferred to long-term memory
from here, it will be forgotten.

Long-Term NMemory
This is where we store the things we
have learnt. It has a huge capaadry,
meaning we can remember things from
a long time ago. Connecting information
from our working memory to our
long-term memory is how we
learn new things.

The split attention effect

The redundancy effect

When students are presented with unnecessary
information, it clogs up their working memory.
This means they may remember the irrelevant
mformation and forget the information you
want them to leam.

X{XX

When students have to process two or more sources of
information simultaneously in order to understand the
matenal, it places a burden on their working memory.
The cost of switching between the sources means
students remember less of the content.



Scaffolding support

Completion Tasks

This is similar to a worked example,
but instead of showing all the steps,
only a partial solution is given.

The students then have to complete
the test themselves. This is more
appropriate if the students have more
knowledge about the topic, as they can

make the appropriate links themselves.

EXPERT

¢
4y

independent
Problem Solving

This is a task where students are
simply given a question and they
have to choose the correct strategy
and solve the problem themselves.
This is appropriate for students with
a large knowledge base and high
levels of confidence in that domam.




QUALITY OF EDUCATION

* ONE OF THE THINGS THAT WE WILL BE LOOKING AT WHILST MOST OF THE ACTIVITIES WILL BE
FRUITFULLY DRAWN FROM THE QUALITY OF EDUCATION, WE'RE GOING TO BE LOOKING AT
PUPILS BEHAVIOUR AND ATTITUDES. WE WILL ALSO BE LOOKING AT PERSONAL DEVELOPMENT
OF PUPIL'S, WHAT ARE THE SCHOOL'S STRENGTHS AND WEAKNESSES IN RELATION TO THESE
TWO AREAS2 BEHAVIOUR AND ATTITUDES AND PERSONAL DEVELOPMENT.



NEED TO POST COVID

REVIEW OF BEHAVIOUR POLICY
CONTINUOUS REVIEW OF IMPACT OF POLICY
CONTINUOUS REVIEW OF CONSISTENCY OF ADHERING TO THE POLICY

DEVELOPMENT OF EXECUTIVE FUNCTION LITERACY



3 MS AND EXECUTIVE FUNCTION

* MORAL PURPOSE ACKNOWLEDGE, IDENTIFY AND CHALLENGE INSTITUTIONALISED
PROCESSES WHICH PERPETUATE POORER OUTCOMES FOR DISADVANTAGED PUPILS.(ESP
BLACK AND INTERSECT WITH LOW INCOME ALL RACIAL GROUPS) THESE EXPERIENCES OF
SYSTEMIC DISCRIMINATION AND MATERIAL POVERTY CAN IMPACT ON EF DEVELOPMENT E.G
TOXIC STRESS

* MALLEABLE INTELLIGENCE —OR NEUROPLASTICITY REFRAMES FIXED VIEWS OF INTELLIGENCE LINKED TO
RACE AND CLASS VITAL FOR ALL BUT SPECIFICALLY ( BLACK AND INTERSECT WITH LOW INCOME ALL
RACIAL GROUPS) TO COUNTER STEREOTYPES AND LOW EXPECTATIONS

* METACOGNITION-THIS IS AN EF SKILL BUT ALSO LINKS ALL THE SKILLS BEING ABLE TO PLAN MONITOR AND
CONTROL YOUR 10 EF SKILLS



EXECUTIVE FUNCTION SKILLS

AS ESSENTIAL AS THEY ARE, WE AREN’T BORN WITH THE
SKILLS THAT ENABLE US TO CONTROL IMPULSES, MAKE
PLANS, AND STAY FOCUSED. WE ARE BORN WITH THE
POTENTIAL TO DEVELOP THESE CAPACITIES—OR NOT—
DEPENDING ON OUR EXPERIENCES DURING IN- FANCY,
THROUGHOUT CHILDHOOD, AND INTO ADOLESCENCE.



EXECUTIVE FUNCTION AND DISADVANTAGE

* MOUNTING EVIDENCE IS REVEALING THE ROLES PLAYED BY COMMUNITY, SCHOOL, AND FAMILY
CONTEXTS, AS WELL AS SOCIOECONOMIC STATUS, IN THE DEVELOPMENT OF EXECUTIVE FUNCTION
SKILLS.

* CHILDREN FROM LOWER (VERSUS HIGHER) SOCIOECONOMIC BACK- GROUNDS SHOW POORER
PERFORMANCE ON TESTS OF WORKING MEMORY, COGNITIVE FLEXIBILITY, AND INHIBITION, AS WELL
AS ELECTROPHYSIOLOGICAL EVIDENCE OF ALTERED PREFRONTAL FUNCTIONING BETWEEN AGES 7 TO
12.57

* ONE REASON THAT SOCIAL CLASS MAY BE RELATED TO THE DEVELOPMENT OF EXECUTIVE FUNCTION
SKILLS IS THAT YOUNG CHILDREN WITH GREATER ACCESS TO RESOURCES EXPERIENCE
ENVIRONMENTS THAT ARE MORE LIKELY TO CONTAIN FEATURES THAT PROTECT AND FOSTER THE
DEVELOPMENT OF THESE SKILLS (E.G., SCAFFOLDING, RESPONSIVE CAREGIVING, ORDER AND
PREDICTABILITY, AND FREEDOM FROM SUSTAINED THREATS.)



These are the Executive

wWhen we see a child Function skills we need to

appPear... support them with._.

Dismpfive —— = — Emaﬁom. eomro'
Oppositional -
e T — - Time management

AR, “IKnow the child, Working memory
EdPsychEd ¢ the behaviour”



e THE 11 EXECUTIVE FUNCTIUN SKILLS

TASKINITIATION

METACOGNITION

) L]
o :" GOAL DIRECTED PERSISTENCE
: 0‘ URERARGERENL Connections in Mind S ’
- SUSTAINED ATTENTION
B Y NAR I F SARF N SAE D D D L
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* PUPILS ENJOY AND ACHIEVE HIGHLY IN ALL AREAS OF THE CURRICULUM.
PUPILS REMEMBER WHAT THEY WERE TAUGHT IN THE PAST. THIS IS
BECAUSE TEACHERS AND SUPPORT STAFF KNOW HOW TO HELP PUPILS
REMEMBER MORE OF THE THINGS THEY LEARNED. FOR EXAMPLE, IN
HISTORY, PUPILS IN YEAR 4 USED A TIMELINE TO HELP THEM REMEMBER
WHEN EVENTS TOOK PLACE IN THE PAST. THESE EVENTS OCCURRED
OVER TIME FROM THE ANCIENT CIVILIZATIONS UNTIL THE MODERN

TIMES.



TEACHERS’ BELIEFS CREATE THE LEARNING
ENVIRONMENT

A4

Working Memory

Environment [JEEE (site of awarness
and thinking)

Ti

Long-Term Memory

(factual knowledge and
procedural knowledge)




OFSTED 2021

* PUPILS IN THIS SCHOOL ENJOY AND EXCEL IN THEIR LEARNING. THEY ENJOY LEARNING ABOUT
A WIDE RANGE OF SUBJECTS AND FIND THEM INTERESTING. PUPILS’ EXEMPLARY BEHAVIOUR IS
CALM AND SENSIBLE AND CONTRIBUTES TO THE SCHOOL'S POSITIVE LEARNING
ENVIRONMENT. ADULTS HAVE HIGH EXPECTATIONS FOR EVERY PUPIL.

02 Creating a supportive environment
2.1 Relationships with students, cultural sensitivity
2.2 Student-student relationships & climate

2.3 Promoting learner motivation

2.4 High expectations, challenge and trust




o TEACHERS' BELIEFS //5,70

,(‘\\O about student ability to Q/)C
2 f t high levels ®
¢ perform at high leve
STUDENTS' ACTIONS TEACHER’S ACTIONS
positive towards their teaching behaviour
teachers towards students
c STUDENTS' BELIEFS xey
% Q
Se positive about own &
ability

Source: Donchoo, J. (2017). Collective Efficacy: How Educators’ Beliefs Impact Student Learning, p. 17

Reflect how can teacher beliefs impact on pupil’s ability to remember and learn?
P pup Y



Teachers’ beliefs...

Malleable Fixed

intelligence intelligence
All pupils can learn anything e Some children are good at
Encourages perseverance learning some are not
Challenge all pupils e They give up on children easily
Find strategies to make learning e Use the language of ability e.g.
accessible to all ‘you are clever’
Promote the importance of effort e Reinforces a ‘can’t do’ attitude
(not ability) e Explicitly links ability and
Explicitly links effort and outcome
outcome

Reflect: What is your belief about intelligence?




OFSTED 2021

* LEADERS AND STAFF ARE KEEN LEARNERS. THEY
CONTINUALLY DEVELOP THEIR KNOWLEDGE OF THE
CURRICULUM AND HOW TO TEACH IT. SCHOOLS FROM
THE LOCAL AREA AND BEYOND RECOGNISE THE EXPERTISE
OF STAFF IN THIS SCHOOL. THEY OFTEN ASK THE
SCHOOL'S LEADERS FOR ADVICE AND SUPPORT.




A HIGH QUALITY CURRICULUM AT RATHFERN

A HIGH QUALITY CURRICULUM IS BASED ON PROACTIVE THINKING

A HIGH QUALITY CURRICULUM WILL RESULT FROM CONSIDERING THE SEQUENCE OF
CONTENT NECESSARY FOR CHILDREN TO MAKE PROGRESS (PEDAGOGY AND
CURRICULUM)

A HIGH QUALITY CURRICULUM WILL PROVIDE CHILDREN WITH THE KNOWLEDGE THEY
NEED FOR SUBSEQUENT LEARNING E.G KNOWLEDGE OF VOCABULARY E.G SOCIAL
CLASS IN THE VICTORIANS, ROMANS IN ANCIENT EGYPT

A HIGH QUALITY CURRICULUM WILL INSTILL A SENSE OF BELONGING IN ALL



CURRICULUM

* IN TERMS OF THE CURRICULUM STYLE ANY PARTICULAR CHALLENGES TO THE CURRICULUM
BROUGHT ABOUT BY COVID 19 AND HOW DID YOU ENSURE THAT THE CURRICULUM WAS
IMPLEMENTED THROUGH THE DISRUPTIONS2-THE ENTITLEMENT TO POWERFUL KNOWLEDGE FOR
ALL PUPILS

* SO, YOU HAVE IDENTIFIED USING AND APPLYING IN MATHEMATICS, PRACTICAL ACTIVITIES, LIKE
SCIENCE INVESTIGATIONS BECAUSE THEY DO NOT REALLY NATURALLY LEND THEMSELVES TO A
DIGITAL PLATFORM. HOW HAVE YOU NOW COMPENSATED FOR THESE TERMS IN THE FINDINGS OF
YOURS?



LAST INSPECTION

* FINDINGS OF THE PREVIOUS INSPECTION. THE END POINT FOR YOU WAS THE ACHIEVEMENT
OF THE MOST ABLE PUPILS’ IN ENRICHING THE CURRICULUM IN MATHS AND SCIENCE. HOW
HAVE YOU ADDRESSED THIS?

* GREAT TEACHING TOOLKIT-DIMENSIONS 1 AND 4
01 UNDERSTANDING THE CONTENT

1.1
1.2
1.3

14

DEEP AND FLUENT CONTENT KNOWLEDGE
CURRICULUM KNOWLEDGE: SEQUENCING
KNOWLEDGE OF TASKS, ASSESSMENTS, MULTIPLE

EXPLANATIONS

KNOWLEDGE OF STUDENT THINKING:
MISCONCEPTIONS

(

04 ACTIVATING HARD THINKING

4.1

LY.

43
44
4.5

4.6

STRUCTURING: MATCHING TASKS, SCAFFOLDING, SIGNALLING
OBJECTIVES

EXPLAINING: PRESENTING & CONNECTING IDEAS, MODELLING
EXAMPLES

QUESTIONING: PROMOTING HARD THINKING, ASSESSING
INTERACTING: GIVING, RECEIVING AND RESPONDING TO FEEDBACK
EMBEDDING: PRACTISING, REINFORCING & SPACING LEARNING

ACTIVATING: BUILDING INDEPENDENCE, SUPPORTING METACOGNITION




QUALITY OF EDUCATION

* WHAT ARE YOU IDENTIFYING AS STRENGTHS AND WEAKNESSES IN RELATION TO THE
CURRICULUM, HOW ARE PUPILS SUPPORTED TO LEARN THE CURRICULUM?2 AND WHAT ARE THE
STANDARDS THAT THEY ARE ACHIEVING IN TERMS OF THE CURRICULUM?

* LINKED TO GREAT TEACHING TOOLKIT

* CONTENT KNOWLEDGE (SUPPORTS POWERFUL ASSESSMENT PRACTICES)AND ACTIVATING

HARD THINKING
01 UNDERSTANDING THE CONTENT 04 ACTIVATING HARD THINKING
41 STRUCTURING: MATCHING TASKS, SCAFFOLDING, SIGNALLING

1.1 DEEP AND FLUENT CONTENT KNOWLEDGE OBJECTIVES

1.2 CURRICULUM KNOWLEDGE: SEQUENCING 42 EXPLANING: PRESENTING & CONNECTING IDEAS, MODELLING
1.3 KNOWLEDGE OF TASKS, ASSESSMENTS, MULTPLE | EXAMPLES

EXPLANATIONS 4.3  QUESTIONING: PROMOTING HARD THINKING, ASSESSING
1.4 KNOWLEDGE OF STUDENT THINKING: 44 INTERACTING: GIVING, RECEIVING AND RESPONDING TO FEEDBACK
MISCONCEPTIONS 4.5 EMBEDDING: PRACTISING, REINFORCING & SPACING LEARNING
4.6  ACTIVATING: BUILDING INDEPENDENCE, SUPPORTING METACOGNITION




Recipe for achievement

The truly eminent
have “ability
combined with zeal

and the capacity for
hard labor.”

-Francis Galton

V\J ®
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“... | have always
maintained that...
men did not differ
much in intellect,
only in zeal and
hard work....”



PURPOSE, PASSION AND PERSISTENCE

OUR ITERATIVE EVIDENCE INFORMED APPROACH
TO PURSUE SOCIAL JUSTICE DRIVES OUR
EVOLVING APPROACH AND | WOULD SUGGEST
INFORMED THE OFSTED OUTCOME
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