
Graduated in 1994 – have taught in Hampshire, London and Surrey

Have been class teacher, SENCo, Assistant Head, Deputy Head and Headteacher at St Giles’ for 5 

years. I have taught in Infant and Primary, but my passion lies in EYFS and KS1 – if we get it right for 

children in the early years, then children will have solid foundations on which to grow in KS2 and 

beyond

Love teaching – sad to see how many good teachers the profession is losing

Am passionate about education bringing about social change

I champion inclusion and am particularly interested in children who may have social, emotional and 

mental health needs.

Currently completing the NPQEL

Good to see my daughter go into teaching and pleased that the school have said they recognise 

leadership qualities in her already – not sure where she gets that from!

Favourite chocolate – Smarties, because they have the answer!



St Giles’ C of E (A) Infant school  - Church school, intending to become part of a MAT in 

2023/24

https://www.stgiles.surrey.sch.uk/

• Sits in an affluent part of Surrey, surrounded by woodlands, large houses, and an 

independent school

• Demographics in the last five years – increase in Pupil Premium, SEND (including 

exceptionally complex needs), child protection, emotional vulnerability, significant 

speech, language and communication needs

• Families in large housing, families who use food banks

• Surrey has seen an increase in number of children requiring specialist provision particularly 

for SEMH needs and ASD

• Not always spaces available in specialist provision, however I believe that this is a 

nationwide issue

• Small school – pros and cons (staffing, subject leadership, resources and budget)

https://www.stgiles.surrey.sch.uk/


On arrival at the school in 2017 , I made the following observations in relation to SEND and 

Inclusion:

• Limited understanding on what differentiation needs to look like for SEND pupils

• Lack of staff understanding of children with ASD

• A need for staff training on ASD / ADHD/ PDA

• Lack of teacher accountability for pupils with SEND

• An expectation that support staff would be ‘responsible’ for pupils with SEND

• Support staff not always being utilised effectively to maximise progress for SEND pupils

• Not all staff had high aspirations for SEND pupils

• Lack of appropriate strategies being used consistently

• Strategies recommended by other agencies not being implemented consistently and not being 

written into individual support plans

• Some SEND pupils seen as a ‘nuisance’ – “we don’t know what to do with them”

Current issues include:

• Support staff lack training or experience to manage complex needs

• High turnover of support staff

• Often the only option is agency staff – high cost to the school

• Lack of interest or responses to advertisements for support staff

• Expectation on mainstream schools to manage complex needs

• A significant number of ASD children

• A significant number of children with SEMH needs



Actions taken:

• Ensuring that the school vision and values were embedded as they underpin the curriculum, our 

inclusive approach, our mindset and all that we do in school

• Changing a school culture and mindset – SEND pupils have the same right to an education as non 

SEND

• Empowering staff  to be confident with learners with SEND

• Staff training – in house and external

• Joined up approaches with outside agencies – ensuring targets set by other professionals were 

explicit on target plans 

• Ensuring that strategies were implemented consistently

• Implementation of the Jigsaw programme for PSHE

• Implementing the Thrive approach

• Having high aspirations for pupils with SEND

• Celebrating differences rather than seeing ‘what is wrong’ – Neurodiversity

• Introducing Jigsaw programme and the Thrive approach

• Staff member completed the SENCo qualification



Turn SEND on its head – Neurodiversity!

• Celebratory Profile – remember all children have strengths!

• Children with additional needs may think differently to non SEND

• Tap into interests – can you adapt the curriculum to meet interests?



Date Completed: January 2023
Date for review: April 2023St Giles’ C of E (Aided) Infant School Celebratory Profile

Targets I’m working towards...

- To keep emotionally regulated 

- To consistently sit, listen and focus for 

short periods of time

- To develop turn taking skills

- To show when I am feeling angry or 

upset using a card

Ways to support me in the classroom...

To be with me at all times and support me in my 

activities

To recognise when I become dysregulated and 

know the types of activities and strategies that 

will help me to regulate

Use of visuals (timetable, now and next)

Specific needs I have... 

I can become emotionally 

unregulated quickly

I have sensory needs and find 

clothing difficult

I cannot verbalise my needs 

easily

I am not aware of danger and 

how to keep myself safe

I struggle when I face a challenge 

or my needs aren’t  immediately 

met

Things that motivate me / rewards I like...

- Watching Charlie and Lola on CBeebies

- Squeezing the paint bottles and 

experimenting with the paint and brushes

- Digging in the mud                                                                                                           

Strengths and interests:

- I am Happy and enthusiastic

- I always come into school happily

- I am friendly

- I Like to interact with other children and 

the routine (with support)

- I like wearing my hats

- I love  painting

- I like Peppa Pig and Charlie and Lola

- I love big open spaces to run around in

- I love digging!



Provision for SEND pupils within the classroom

• Robust handovers between teachers, ensuring strategies are consistent year on year

• Quality First Teaching – all children are entitled to teacher time

• Training for teaching assistants – in house and external

• Ensure teaching assistants are used effectively to maximise on progress

• What can we do in the classroom? Coloured paper books, left handed scissors, different sized 

pencils, cream backgrounds for SMART boards, writing slopes etc

• Visuals for timetables (individuals), now and next boards

• Visuals to support learning for letter formation, numbers, phonics etc



Provision – access for all and all pupils having the same opportunities. 

This list is not exhaustive!

• Therapy farm

• Own learning spaces

• Safe space tents

• Coloured paper books

• Different sized pencils / left and right and ambidextrous scissors

• Writing slopes

• Sensory toys

• Attention buckets

• SEND pupils having lead parts in school productions 

• All pupils participating in class assemblies

• SEND catch up programmes eg Little Wandle phonics

• PHAB and Sandwell assessments to inform planning and next steps

• Sensory diet

• Access to trips and visits

• Thrive emotional support

• Young Carers support

• Maths on the Move – physical Maths intervention

• https://www.stgiles.surrey.sch.uk/wp-content/uploads/2019/03/St-Giles-C-of-E-A-Infant-School-

WAVE-1-2-3-Provision-Oct-2018-2.pdf

https://www.stgiles.surrey.sch.uk/wp-content/uploads/2019/03/St-Giles-C-of-E-A-Infant-School-WAVE-1-2-3-Provision-Oct-2018-2.pdf
https://www.stgiles.surrey.sch.uk/wp-content/uploads/2019/03/St-Giles-C-of-E-A-Infant-School-WAVE-1-2-3-Provision-Oct-2018-2.pdf


Adaptation of the curriculum:

• Think about Pedagogy – how does each child learn? Is phonics always the right approach for 

a child with SEND?

• What is the learning behind the task – does it matter if the child counts with Spiderman 

tokens rather than ‘ordinary’ counters? It is the objective that is important – how it is 

delivered and presented, is not the main focus

• Made bespoke to a child’s interests – for example we have changed the curriculum to 

chameleons, Amazon drivers and Jungle Book  and Postman Pat!



Norman and the Road Signs

This is Norman. Norman worked for the council fixing roads.

Norman story - used for listening, recall and 
sequencing. We had a separate set of pictures for the 
child to retell the story in order.

We also used this type of story as a teachable moment 
ie. helping each other, being kind, working as a team, 
keeping people safe.



He would get up very early, put on his florescent jacket, his boots and his hard hat 

and set off in his big yellow truck.

The most favourite part of his job was putting out the 

road signs.  He loved road signs.



One day a huge hole appeared at the end the motorway.  Norman was sent to fix the hole.
When he arrived, he couldn’t believe his eyes, the hole was enormous.



Norman immediately put barriers and cones around the enormous hole.  He had to keep people safe.

Then he called his friend 
Sid.  Sid came in his truck with
more road signs and some concrete

to fix the hole.



My name is Keiron. My 
hands can make people 
happy or sad.

My hands can sometimes 
hurt others. This is unkind. 
It hurts people’s bodies 
and makes them sad.

Throwing, grabbing and 
pulling and pushing with 
my hands is hurtful.

I will try not to hurt people 
with my hands. I will stop 
think and make the right 
choice.

I am learning to keep my 
hands and feet to myself.

My teachers and all the 
children in my class will 
feel happy if I keep my 
hands and feet to myself.



• Talk to someone

• Stretch

• Take a brain break

• Take a walk

• Stand up 

• Close my eyes

This is a good zone to be in for 

learning.

• Talk to someone

• Count to 20

• Take some deep breaths 

• Lazy 8 breathing

• Squeeze something 

• Draw a picture

• Play a counting game 

• Read a book 

• Stop what I’m doing 

• Make sensible choices

• Take deep breaths

• Ask for a break

• Ask for help

• Find a safe space 

Zones of Regulation



A picture or drawing of the child

Catch

me……………………………………………

………………This needs to be a target which can be

worked on for at least 2 weeks e.g ‘sitting at my desk’,

‘Attempting a task’, ‘Being kind to others’, ‘working

with others’ etc. Every time the child is seen doing this

they can put a token on their chart even it is for 1

minute, At first give out tokens very quickly to

encourage incentive to do the right thing.

Tokens need to be made from their favourite things e.g

cats or Spiderman etc

Once I have 5 tokens my reward will be -

……. (Let them choose their reward this

will have more impact, within reason of

course! Many choose Computer time or

time with their favourite toy/activity.

Make sure this is timed and they are aware

of exactly how much time they have,

timers or stopwatches can be used)



I am going swimming
I will walk to the swimming pool with Mrs Pirt
I might wear my goggles.
I will listen to the swimming teacher.
I will get into the pool when the teacher tells me to.
One of my school teachers may get into the pool with me.  This is ok.  They will help me.
I will follow the rules to keep safe in the water.
When my lesson is finished I will go to the changing rooms.

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjzjZnQ4rPdAhVKzaQKHeZ1DQEQjRx6BAgBEAU&url=http%3A%2F%2Fwww.clker.com%2Fclipart-swim-shorts.html&psig=AOvVaw1u0rQK0aEJXRVuSTEtC5KG&ust=1536783449254145
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwip_PaA47PdAhWHyaQKHVY0BHwQjRx6BAgBEAU&url=https%3A%2F%2Fhumejohnson.wordpress.com%2F2014%2F10%2F15%2Flisten-up-without-this-skill-communication-is-painful%2F&psig=AOvVaw1GpbRCn8JoODMmKKTxmt5h&ust=1536783550273399
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwiEjfmo47PdAhVI_qQKHfFSAX0QjRx6BAgBEAU&url=http%3A%2F%2Fworldartsme.com%2Ftowel-dry-clipart.html&psig=AOvVaw2qMHe5v9MaFZeb-H9ARoP6&ust=1536783619894190
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&ved=2ahUKEwiZucHE47PdAhVJqaQKHRZBBFEQjRx6BAgBEAU&url=https%3A%2F%2Fwww.pinterest.com%2Fpin%2F215891375859728415%2F&psig=AOvVaw0bGP0fp-NrM0XbL3cFbKVs&ust=1536783691236308


http://r.duckduckgo.com/l/?kh=-1&uddg=http%3A%2F%2Fhomeswimminglessons.com.au%2Fwp-content%2Fuploads%2F2017%2F12%2FAutism-Swim-3.jpg


Evidence base for children with emotional needs

• Attachment Theory

• Child Development Theory

• Neuroscience

• Play, Creativity and the arts

https://www.thriveapproach.com/impact-and-research/research-behind-

thrive

https://www.thriveapproach.com/impact-and-research/research-behind-thrive
https://www.thriveapproach.com/impact-and-research/research-behind-thrive


Thrive is play based and uses the creative 

side of the brain. Each activity will have a 

purpose behind it and will be in line with 

each child’s action plan.



Wider curriculum offer –access for all

• Well being club

• Mini me yoga

• Cooking

• Awe and wonder club

• Choir

• Lunchtime provision – superheroes, nurture, gardening, role play, music, 

physical development, small world

• Lunchtime clubs – book club, computing club, construction club

• Children’s mental health week 

• Feeling good week

• Gardening

• Therapeutic farm 

• Themed days



Behaviour policy and Relational policy

• Ensure Behaviour policy is known and understood by all 

stakeholders

• OFSTED will expect pupils to be able to articulate the policy and 

what it means for them (in an age appropriate way)

• Relational policy runs alongside Behaviour policy and is about the 

approach that is expected with the children by all adults working 

with them



We invested some money into 

enhancing our outdoor play provision –

gardening, music, superheroes, nurture 

etc.

We have found that there are less 

negative incidents on the playground 

and more opportunities for play and 

interaction – even from children who 

may usually find it difficult



Our work on PSHE and 

Values are linked with 

Thrive.



Sand trays are used to allow children to 

create scenes of miniature worlds that 

reflect their inner thoughts. It gives 

them the opportunity to resolve conflicts 

and make sense of obstacles and 

challenges they are facing.

This sand tray was created by a child 

experiencing parental conflict.



Thrive is linked to our values – some 

Thrive children find it difficult to apply 

our values – this may be due to their 

early experiences as a baby or toddler. 

They may have emotional interruptions 

which mean that they have difficulty 

relating to others and understanding 

emotion. They may also struggle with 

being paid compliments – for example, 

they can sometimes dislike praise.



Paint Dripping- this activity shows how 

things are always moving and changing-

it also sparks the children’s curiosity and 

encourages them to take risks when 

mixing colours.

Marbling - this activity shows reactions 

when adding colours to the water - it opens 

up conversation about how when one thing 

happens it can have a reaction with another 

- good for conflict. It also sparks curiosity 

and encourages the children to experiment.



T has no resilience so for this activity he follows 

instructions, sometimes it breaks or doesn't go to 

plan. He learns that like lego - things can 

breakdown but we can rebuild them and 

make them better (relationships). He also made a 

Pikachu lego model - this was particularly good as 

he came up with the idea, there were no 

instructions he made lots of mistakes, had a melt 

down, nearly gave up but with some support 

persisted and achieved a good end result. He also 

enjoyed some days after children commenting on 

how good it was.



These wheels help children 

express their feelings, what 

makes them 

happy/sad/angry/scared 

etc. They are then used as a 

resource after where the children 

can indicate how they are feeling 

without using words.



Literature is a wonderful way of 

addressing common emotional themes 

and issues with children – we ensure all 

classrooms have a range of PSED/PSHE/ 

SEMH books

This one is used to look at conflict and 

resolution



Handprints – working together

Four children who find it difficult to 

work together, did this activity as a 

group.

Following their Thrive sessions as a group 

we saw improved relations on the 

playground including the football pitch! 



Birthday surprise – another child did 

this activity for another child – they 

thought about what the other child 

was interested in and created a 

‘surprise’. This was done by a child 

who has difficulty in forming 

relationships with other children.



This was done with a child to show him 

how we are all connected all the 

time. This was following the death of 

someone he cared for and a member of 

his close family - It helped him 

understand he was not alone and that he 

had a big support network and that we 

were all connected in some way. This 

was also supported by the book “The 

Invisible String”.



Playdoh feelings - this is a therapeutic 

way to express feelings and talk about 

them - playing with the playdoh first 

(physical therapy) then moulding into 

shape. As the child marked the playdoh 

with his feelings he explained why he was 

feeling like it. The speech bubble says “I 

want my mum and dad to get back 

together”.

This is a non confrontational way to start 

discussing difficult situations.



https://elysianuk.org/

Elysian Farm is a therapy farm. We had a child 

with significant SEMH needs, who loved animals. 

https://elysianuk.org/


Young Carers

We offer support for Young Carers in school. This may be 

in conjunction with their Thrive support, or through 

small group sessions each term.



OFSTED

• OFSTED were keen to look at the inclusive nature of the school – in terms of curriculum, but also from a 

personal development perspective

• Saw links between: Our Christian values, our British values, our Jigsaw programme and the Thrive approach. 

This was alongside our Relational policy and the Behaviour policy. 

• Nothing ‘stands’ on its own 

• Staff are clear about the pedagogy behind how children learn and the barriers to learning that children may 

experience

• Staff adapt the curriculum depending on need. The curriculum may be changed regularly if interests change 

for the child.

• Looked at the whole school provision – within the curriculum, what we do for personal development, 

how this is linked to behaviour and attitudes
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